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Teacher Performance Assessment

Overview of TPA
The Vision: The Teacher Performance Assessment is a tool that requires the beginning teacher to
document the essential step in the teaching process which is part of the daily practice of effective
teachers. At this point in your development it is essential that you write about and reflect on these
critical skills so that they may begin to become second nature in your daily classroom practice.
In completing this document you will begin by answering these questions:
1. What standard(s) (Access: TEP Handbook) do you want to address?
2. What do students as a group and individuals currently know? (pre-test and other sources of
assessment—data based) {this drives all instruction}
3. What does contextual information tell you about the challenges the students as individuals
and as a groups may encounter with this content?
4. What do I need to know to effectively teach this to these students and what materials do I
need?
You will then:
5. Define the learning outcome (learning sequence goal).
6. Design lessons –with specific objectives and needed accommodations and enrichment
activities.
7. Align daily assessment (formative) with daily lesson objective(s) & standard(s).
8. Deliver instruction using daily formative assessment to make needed adjustment.
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At the conclusion of the process you will:
9. Use summative assessment to assess overall effectiveness.
10. Engage in critical reflection: examine individual and collective performance data to identify
what worked; what did not work well, what needs to be changed and where further
professional development is needed.
TPA Section Assignments: The TPA contains teaching processes identified by
research and best practice as fundamental to improving student learning. Each process
is followed by a TPA Expectation and a Task.



Included with each section assignment is a rubric.
Rubric evaluation of the TPA section assignments targets performance
expectations and defines various levels of performance.
The Tasks provide explicit directions; and if addressed appropriately, will afford
the candidate a high level of mastery, when each TPA section assignment is
completed. (Glossary of TPA Terminology-TES Website)



Expectations include teaching a well-developed instructional sequence (3 sequential
lessons with the exception of classes with weekly rotating classes, which will require 2
sequential lessons).
The scaffolding of section assignments is intentionally designed so that candidates will
experience and internalize a backwards design approach to lesson development. The
following steps are aligned with the backwards design approach:








Candidate will identify and describe contextual factors related to the teaching
and learning context. Factors are to be specifically focused on the learning
environment, which includes the individual students in the classroom where
the candidate is placed.
Candidate will identify learning objectives, based on state/national content
standards. As KY continues to address meeting national standards and
raising levels of student achievement, the following information is important to
know:
 The 2011-2012 KY state tests in the areas of language arts/literacy
and mathematics were aligned with the KY Core Academic Standards.
Candidate will create an assessment plan that is designed to measure student
performance before (pre-assessment), during (formative assessment) and
after (summative-assessment). Learning experiences in this plan should be
focused on high levels of mastery.
Candidate will analyze student learning and then reflect upon and evaluate
their teaching, as related to student learning.

TPA Development Process Guidelines:
 University Supervisors will provide a timeline for submission of each section
assignment.
 Candidates will follow the university supervisor’s instructions and submit each
section assignment for review and feedback, as per the schedule provided by
the university supervisor. The schedule may vary from one candidate to
another, as individualization and differentiation may come into play due to
exceptionalities. That is to be determined by the university supervisor.
 Candidates will move to the next section assignment, only when the university
supervisor directs them to do so. One assignment builds on the other and this
ensures that the scaffolding design is addressed appropriately.
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Candidates with dual placements are to complete the TPA by the end of the 1
8 weeks of the clinical practice experience, Scheduled timelines must be
followed. Due dates may only be extended, in cases of exceptionality.
Permission for an extension must be received from the university supervisor
with the approval of the Teacher Education Services Director.
Candidates with 16-week placements may be guided to address an entirely
different timeline schedule.

st

TPA Format (Candidate Instructions):
 Ownership. Complete a cover page that includes (a) date submitted, (b) grade
level taught, (c) subject taught, (d) your university, (e) course number and title.
(TPA page 1)
 Certification. The Certificate of Originality attests that the entire document is
your original work. This document will be available to the teacher candidate
when the TPA is uploaded on Folio 180.
 Formatting. The final TPA format must be in Times New Roman, 12 point font,
single spaced and with one inch margins.
 Prompts. All sections of the TPA must include the prompts for that section and
all prompts should be in bold print.
 Table of Contents. Provide a Table of Contents that lists the sections and
attachments in your TPA document with page numbers. (TPA page 3)
 Charts, Graphs and Attachments. Charts, graphs and assessment
instruments are required as part of the TPA document. Other attachments,
such as student work may be included. However, you should be very selective
and make sure attachments provide clear, concise evidence of performance
related to TPA expectations and students' learning progress.
 References and Credits (not included in total page length). If you refer to
another person's ideas or material within the narrative, it is imperative
that you cite these under “References and Credits,” as directed, at the end
of each section assignment. You may use any standard form for references;
however, the American Psychological Association (APA) style is a
recommended format (explained in the manual entitled Publication Manual of
the American Psychological Association).
 Instructional Sequence/Lesson Plans. The lesson plans (3 for P-5, Middle
and Secondary, 2 for Humanities that are on a weekly rotating schedule) for the
instructional activities analyzed in the TPA should accompany Design for
Instruction and follow the lesson plan format included in the candidate packet
provided.
 Anonymity. Do not include student names in any part of the narrative.

4

Teacher Education Services – 2014-2015

Clinical Practice Teacher Performance Assessment

Grade Level(s) Taught
Subject Taught
Topic of Your Learning Sequence

This learning sequence of ______ (number) lessons was designed with the approval of my
MSU University Supervisor and my Cooperating Teacher

Morehead State University
Course Number & Title of Your Student Teaching Course
Date of Final Submission

These tasks and scoring rubric are based on the following work:
The Kentucky Teacher Internship Program Teacher Performance Assessment,
http://www.kyepsb.net/internships/ktipforms11_12.asp, June 2011.
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Contextual Factors
TPA Expectation
The candidate identifies information about the teaching and learning context as well as
student individual characteristics and can articulate how these factors will impact the
teaching and learning process.
Kentucky Teacher Standards
Standard 2: Designs and Plans Instruction
Standard 3: Creates and Maintains Learning Climate
Standard 4: Implements and Manages Instruction
Standard 8: Collaborates with Colleagues/Parents/Others
IECE Teacher Standards
Standard 1: Designs and Plans Instruction
Standard 2: Creates and Maintains Learning Climate
Standard 3: Implements Instruction
Standard 6: Collaborates with Colleagues/Families/Others
Standard 8: Supports Families
Task
1. Review the Contextual Factors rubric.
2. Complete the Contextual Factors tables following the rubric (Classroom
Contextual Factors, Student Contextual Factors, and References).

Teacher Education Services –2014-15
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Contextual Factors Rubric
1
Not Met
Candidate displays
minimal, irrelevant, or
biased knowledge of
the characteristics of
classroom.

2
Partially Met
Candidate displays
some knowledge of the
characteristics of the
classroom that may
affect learning.

Knowledge of
Characteristics
of Students
KTS 3.5, 4.2, 4.4,
1.3, 2.2

Candidate displays
minimal, stereotypical,
or irrelevant knowledge
of student differences
(e.g., development,
interests, culture,
abilities/disabilities).

Candidate displays
general knowledge of
student differences
(e.g., development,
interests, culture,
abilities/disabilities)

Content
Considerations

Candidate displays
little to no knowledge of
anticipated student
problems associated
with content or cannot
identify areas of
teacher strengths or
weaknesses in the
content.
Candidate displays
little or irrelevant
knowledge of student’
skills and prior
learning.

Candidate offers some
or general ideas for
anticipated content
issues and or some
teacher strengths or
weaknesses in content

Knowledge of
Classroom
Factors
KTS 2.2, 4.2, 8.2

Knowledge of
Student Skills
and Prior
Learning
KTS 1.2, 1.3, 3.2,
3.3, 3.4, 3.5, 4.2,
4.4, 8.1, 8.2, 8.3

Candidate displays
general knowledge of
students’ skills and
prior learning that may
affect learning.

3
Met
Candidate displays a
comprehensive
knowledge of the
characteristics of the
classroom that may
affect learning.
Candidate displays
specific knowledge of
student differences
(e.g., development,
interests, culture,
abilities/disabilities)
that may affect
learning.
Candidate offers
specific ideas
anticipated with the
content and clearly
identifies teacher
strengths or
weaknesses in content.

Score

Candidate displays
specific knowledge of
student’ skills and prior
learning that may affect
learning.

Contextual Factors Mean Score
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Contextual Factors
Many factors affect teaching and learning; these could include community, school district, and/or
individual school factors. FOCUS ON THE CONTEXTUAL FACTORS THAT MAY IMPACT STUDENT
LEARNING IN YOUR INSTRUCTIONAL SEQUENCE.
Complete the tables below, as directed, and include the source of your information
Classroom Contextual Factors
Classroom
1. List the assistance you have in the classroom
Factors
a. Assistants/aides
b. volunteers
c. resource teachers
d. others
2. Describe the classroom resources available to you
a. equipment
b. technology
c. supplies
d. others
3. Include a floor plan at the end of this section (refer to
http://classroom.4teachers.org/ )
4. Scheduling consideration
Student Contextual Factors
Grade level(s) in the class:

Number of Students in the
Class:
Characteristics of 1A Individual differences….Tell us about your students
Students
 Race / Ethnicity
 Language differences
 Socioeconomic differences
 Developmental differences
 Gifted (GSSP)
 504 / IEP
 Additional characteristics impacting learning
1B How do each of the differences listed in 1A impact your teaching and the
assessment of your students?
2. Review and prior student assessment data with your CT. What does this data
tell you about these students?
Content
1. After conversation with your Cooperating Teacher, and a review of the
Considerations
standards what do your students already know that prepares them to study your
topic?
2. As you prepare to teach this learning sequence, what strengths and
weaknesses in relations to the content do you as a teacher bring to the learning
sequence?
3. As you prepare to teach your learning sequence topic what areas do you need
to improve?
4. What resources will you utilize in preparation to teach the learning sequence?

References
References
Used for
Contextual
Factors

Student ages in the class:

List the sources for the above information in an appropriate reference format.
(Use APA format.)
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Learning Objectives
TPA Expectation
The candidate develops learning objectives that logically lead to the goals of the sequence. These
objectives are clearly written, appropriate for the developmental level of the students, and are aligned with
content area standards.
Kentucky Teacher Standards
Standard 2: The Teacher Designs and Plans Instruction
Standard 3: The Teacher Creates and Maintains Learning Climate
IECE Standards
Standard 1: The Teacher Designs and Plans Instruction
Standard 2: The Teacher Creates and Maintains Learning Climate
Task
1. Review the Learning Objectives Rubric.
2. Complete the tables that follow the rubric.
The first table addresses Learner Goals. What are your goals for this learning sequence (big
ideas)?
The second table addresses the Learning Objectives. What are your lesson objectives that will
fulfill your learner goals and how do these objectives align with state standards and Bloom’s
Taxonomy?
The third table addresses how the contextual factors, previously identified, impact your learning
objectives.
Resources used in the instructional sequence will also be listed (in APA format).

10
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Learning Objectives Rubric

Objectives
logically lead to
the learning
Outcomes
(goals)
KTS 1.1, 1.2,
1.3, 2.4, 2.5, 3.1,
3.2
Objectives are
clearly written
KTS 1.1, 3.1
Appropriateness
for Students
KTS 1.1, 1.2,
1.3, 2.2, 2.5, 3.1
Alignments with
Content Area
Standards
KTS 1.1, 2.1,
2.4, 3.1
Cognitive
complexity
KTS 1.3, 2.1, 2.3,
3.1

1
Not Met
Objectives are not
consistent with the
overall learning
outcomes (goals) of the
learning sequence.

2
Partially Met
Some objectives are
consistent with the
overall learning
outcomes (goals) of the
learning sequence.

3
Met
All objectives are
consistent with the
overall learning
outcomes (goals) of the
learning sequence.

Objectives are not
stated clearly.

Some of the objectives
are clearly stated.

All of the objectives are
clearly stated.

Objectives are not
appropriate for students
based on contextual
factors.
Objectives are not
aligned with national,
state or local
standards.

Some objectives are
appropriate for students
based on contextual
factors.
Some objectives are
aligned with national,
state or local
standards.

All objectives are
appropriate for students
based upon contextual
factors.
All of the objectives are
explicitly aligned with
national, state or local
standards.

The assessment plan
only measures lowest
levels of thinking
(knowledge,
comprehension).

The assessment plan
measures at least three
levels of thinking.
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Score

The learning objective
plan measures three or
more levels of thinking,
including higher levels
(analysis, synthesis,
evaluation).
Learning Objectives Mean Score
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Learning Objectives
Learner Goals (big ideas) for the Lesson Sequence
Learner Goals
(big ideas)
What are your learner goals for teaching this lesson sequence?

Learning Objectives and Alignment of Objectives
Learning Objectives
Program of Studies
What are the lesson objectives that will
or
fulfill your goals? (At least one objective
Kentucky Common Core
per lesson)
Academic Standards
Or
Relevant Academic
Standards

Bloom’s Taxonomy
Level
(Minimum of 3 Levels of
Blooms)

Impact of Contextual Factors on Learning Objective Development
Impact of
How do your contextual factors impact each learning objective?
Contextual
Factors

Resources for
Instruction

12

Identify 5 or more sources that you are using to create your learning sequence.
Use APA format.
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Assessment Plan
TPA Expectation
The candidate uses a variety of assessments aligned with learning objectives to assess student learning
before (pre-assessment), during (formative), and after (summative) instruction.
Kentucky Teacher Standards
Standard 2: The Teacher Designs and Plans Instruction
Standard 3: The Teacher Creates and Maintains Learning Climate
Standard 4: The Teacher Implements and Manages Instruction
Standard 5: The Teacher Assesses and Communicates Learning Results
IECE Teacher Standards
Standard 1: Designs and Plans Instruction
Standard 2: Creates and Maintains Learning Climate
Standard 3: Implements Instruction
Standard 4: Assesses & Communicates Learning Results
Task
1. Review the Assessment Plan rubric.
2. Complete the Assessment Plan table following the rubric.
3. Attach copies of written assessments documents, including scoring guides, and rubrics. Also
insert copies of teacher documents you use for assessing students (i.e. checklists, question
guides, etc.)
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Assessment Plan Rubric
Indicator
Assessments
aligned with
Learning
Objectives
KTS 2.2, 2.3, 2.4,
4.2, 4.4, 5.1, 5.2,
5.3, 5.6
Clarity of
Assessment
Criteria
KTS 2.3, 3.1, 4.2,
4.4
Multiple Formats
and Methods of
Assessment (e.g.,
pre-, formative, &
summative).
KTS 2.3, 4.1, 4.2,
4.3, 5.1, 5.2, 5.3,
5.6, 6.4
Accommodations
Based upon
Individual Needs
and Contextual
Factors
KTS 2.2, 2.3, 2.4,
3.3, 4.1, 4.2

1
Not Met
Some of the
assessment types and
assessment modes are
appropriate for the
objective.

2
Partially Met
Most of the assessment
types and assessment
modes are appropriate
for the objective.

3
Met
All of the assessment
types and assessment
modes are appropriate
for the objective.

The assessments are
not clear or linked to the
objectives.

Assessment criteria are
clear but not explicitly
linked to the objectives.

Assessment criteria are
clear and are explicitly
linked to the objectives.

The assessment plan
includes only one
assessment format
throughout the
instructional sequence
and does not assess
student performance
throughout the
instructional sequence.
Candidate does not
make accommodations
in assessments to meet
the individual needs of
students.

The assessment plan
uses only two
assessment formats
throughout the
instructional sequence
and assesses only some
of the student
performance in the
instructional sequence.
Candidate makes some
accommodations in
assessments to meet
the individual needs of
students.

The assessment plan
includes multiple
assessment formats and
assesses student
performance throughout
the instructional
sequence.

Score

Candidate makes
accommodations in
assessments to meet
the needs of all
students.

Assessment Plan Mean Score
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Assessment Plan
1. Complete the following table for each objective. This table is a template and minor modifications
should be made, but only in order to meet your number of objectives and the number and types of
assessment for each objective.
Assessment Plan Table
Blooms
Objective
Level
Addresses All
Objectives

Assessment
Type
PreAssessment

Assessment
Mode
What is your
preassessment
for this
particular
objective?
(i.e. Multiplechoice test,
essay, etc.)

Objective 1

Formative
Assessment

Note: It is
expected that
your
assessment
plan will
include
multiple
assessment
modes and
will not only
include
paper/pencil
based tasks

Objective 2

Formative
Assessment

Teacher Education Services –2014-15

Brief Description of
Assessment Task
Give a brief
description of your
pre-assessment here.

Accommodations for
Exceptionalities

15

Objective 3

Formative
Assessment

Addresses all
Objectives

Summative
Assessment

What is your
summative
assessment
for this
particular
objective?
(i.e. Multiplechoice test,
essay, etc.)

Attach any assessments with scoring guides, rubrics, observation checklists, and worksheets used for
any level of assessment.
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Design for Instruction
TPA Expectation
The candidate designs instruction based on specific learning objectives, student characteristics and
needs, learning contexts, and best teaching practices.
Kentucky Teacher Standards:
Standard 1: The Teacher Demonstrates Applied Content Knowledge
Standard 2: The Teacher Designs and Plans Instruction
Standard 3: The Teacher Creates and Maintains Learning Climate
Standard 4: The Teacher Implements and Manages Instruction
Standard 5: The Teacher Assesses and Communicates Learning Results
Standard 6: The Teacher Demonstrates the Implementation of Technology
Standard 8: The Teacher Collaborates with Colleagues, Parents, and Others
IECE Standards
Standard 1: The Teacher Designs and Plans Instruction
Standard 2: The Teacher Creates and Maintains Learning Climate
Standard 3: The Teacher Implements and Manages Instruction
Standard 4: The Teacher Assesses and Communicates Learning Results
Standard 6: The Teacher Collaborates with Colleagues/Families/Others
Standard 8: The Teacher Supports Families
Standard 9: The Teacher Demonstrates Implementation of Technology
Task
1. Review the Design for Instruction rubric.
2. Complete your pre-assessment of all students.
3. Using the results of your pre-assessment, complete the Pre-Assessment Table
that follows the Design for Instruction rubric and discuss the results.
4. Complete the Summary of Pre-Assessment and Contextual Factors.
5. After carefully considering you pre-assessment results, contextual factors, and
best teaching practices for your students and the content area you are teaching,
plan your sequence of instruction. Complete the Learning Sequence Chart at the
end of this section. Include your plans for using technology with the learning
sequence or provide justification for not using it.
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Design for Instruction Rubric
Indicator
Alignment with
Learning
Objectives
KTS 1.1, 1.2,
1.3, 2.4, 4.1
Use of PreAssessment
Table and
Contextual
Factors Template
to Select
Appropriate and
Relevant
Activities and
Strategies
KTS 1.3,2.2, 2.5,
4.1, 4.2, 4.3, 4.4,
8.2, 8.3
Accurate
Representation
of Content

KTS 1.1, 1.2, 1.4,
1.5

Learning
Sequence Chart

1
Not Met
Some learning
activities, assignments,
and resources are
aligned with objectives.

2
Partially Met
Most learning activities,
assignments, and
resources are aligned
with objectives.

3
Met
All learning activities,
assignments, and
resources are explicitly
aligned with objectives.

Instruction shows
minimal reference to
contextual factors and
pre-assessment data.
Activities and
assignments do not
appear purposeful,
productive, and
appropriate for
individual student
needs.

Most instruction has
been designed with
reference to contextual
factors and preassessment data. Most
activities and
assignments appear
purposeful, productive,
and appropriate for
individual student needs.

All instruction has been
designed with
reference to contextual
factors and preassessment data. All
activities and
assignments are
purposeful, productive,
and appropriate for
individual student
needs

Candidate’s use of
content appears to
contain multiple
inaccuracies. Content
is viewed as isolated
skills and facts rather
than a part of the big
ideas of the structure of
the discipline.
The lessons within the
learning sequence are
not logically organized.

Candidate’s use of
content appears to be
mostly accurate. Shows
some awareness of the
big ideas of the structure
of the discipline.

Candidate’s use of
content appears to be
accurate. Focus of the
content is congruent
with the big ideas of
the structure of the
discipline.

KTS 1.1, 1.2, 2.5,
4.5

Learning
Sequence
KTS 1.1, 1.2, 1.3,
1.4, 3.3

Use of
Technology
KTS 6.1, 6.2, 6.3,
6.5
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Little variety of
instruction, activities,
assignments, and
resources. Heavy
reliance on textbook or
single resource (e.g.,
work sheets).
Technology is
inappropriately used
OR candidate does not
use technology, and no
(or inappropriate)
rationale is provided.

Score

The lessons within the
learning sequence have
some logical
organization and appear
to be somewhat useful in
moving students toward
achieving the objectives.
Some variety in
instruction, activities,
assignments, or
resources but with
limited contribution to
learning.

All lessons within the
learning sequence are
logically organized and
appear to be useful in
moving students
toward achieving the
objectives.
Variety across
instruction, activities,
assignments, and/or
resources. This variety
makes a clear
contribution to
learning.
Candidate uses
Candidate integrates
technology but it does
appropriate technology
not make a contribution
that makes a
to teaching and learning, contribution to teaching
OR candidate provides
and learning, OR
limited rationale for not
candidate provides a
using technology.
strong rationale for not
using technology.
Design for Instruction Mean Score
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Design for Instruction
It is expected that the Design for Instruction is based on both the contextual factors and the results of the
pre-assessment. Therefore, the pre-assessment(s) must be completed prior to the Design for Instruction
and reported here.
Complete the following chart to provide an overview of the learning sequence. Please number and write
the whole objective. Modify the chart as needed. (If you are not using technology, provide some
statement justifying not using it in the space provided for listing technology with each objective).
Pre-Test Results

Points Possible for Student Example
Points Required for Meeting Each
Objective

Lesson Sequence Objectives
(Insert additional columns as needed)
1
2
3
(5)
(5)
(10)
(4)

(4)

Total Score
(20)

(8)

N/A

List individual students (don’t use student names) and scores for each objective below.
(Example: Student 1)

(3)

(4)

(7)

(14)

Student 1
Student 2
Student 3
Student 4
Student 5
Student 6
Student 7
Student 8
Student 9
Student 10
Student 11
Student 12
Student 13
Student 14
Student 15
Number of Students Meeting
Objective

Teacher Education Services –2014-15
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Most Frequent Student Score (Mode)
Class Average (Mean)

* ( ) entries are examples

SUMMARY OF PRE-ASSESSMENT AND CONTEXTUAL FACTORS
How will these results impact your instruction? (Brief Narrative)

20
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LEARNING SEQUENCE CHART
Complete the following chart to provide an overview of the learning sequence. Please number and write the whole objective. Modify the chart as
needed.
ESSENTIAL QUESTION:

DAY

TOPIC

LEARNING OBJECTIVE

INSTRUCTIONAL STRATEGIES OR
ACTIVITIES

Prior to
Sequence

PreAssessment(s)

All Objectives Used in the
learning sequence

Describe Source of Pre-assessment
Data

Summative
Assessment

All

Summative Assessment: Briefly
Describe

ACCOMMODATIONS,
MODIFICATIONS,
ENRICHMENT

TECHNOLOGY
AND RESOURCES

DAY 1

DAY 2

DAY 3

Final Day

Teacher Education Services –2014-15
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KTIP Lesson Plans

Name: _______________________________________________________ Date: _________________
# Students: ___________________ Age/Grade Level: ___________ Content Area: _________________
# IEP: __________________ # GSSP: ___________________ # LEP: ___________________________
Learning Sequence Title: _______________________________________________________________
Lesson Title: _________________________________________________________________________

LESSON ALIGNMENT TO LEARNING SEQUENCE:
A. Identify essential questions addressed by this lesson.
B. Connect the objective to the state curriculum documents, i.e., Kentucky Core Academic Standards OR
Program of Studies/Core Content. Follow each connection with a sentence describing how this is
accomplished in your lesson.
C. Describe students’ prior knowledge or the focus of the previous learning.
D. Describe the characteristics of your students who will require differentiated instruction to meet their
diverse needs impacting instructional planning in this lesson.
Objective/Target:

Assessment Description:

Strategy/Activity:

Media/Technology Resources:

Assessment Accommodations:

Activity Accommodations:

Objective/Target:

Assessment Description:

Strategy/Activity:

22
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Media/Technology Resources:

Assessment Accommodations:

Activity Accommodations:

A. Opening:
B. Strategies and Activities:
C. Modifications:
D. Formative Assessment:
E. Closing:
F. Summative Assessment:

INSTRUCTIONAL IMPACT/ ANALYSIS OF TEACHING AND LEARNING
1. Analyze student assessment(s) and discuss the accomplishments of your students and the
growth in learning that was achieved.
2. What worked well in your lesson? Why?
3. What did not work well in your lesson? Why?
4. What changes in the delivery of your planned lesson did you have to while you were teaching due
to student needs, understanding or behavior? How did these changes impact student learning?
5. Describe how you gave instructional feedback to the students.

INSTRUCTIONAL REFINEMENT
1. What changes would you make before you taught this lesson again?
2. How would you reteach your objective(s) if students did not make satisfactory progress?
3. How could you alter your classroom management choices to make this lesson better?

Teacher Education Services –2014-15
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TIPS FOR WRITING KTIP LESSON PLAN
LESSON ALIGNMENT TO LEARNING SEQUENCE
A. Essential questions help organize and set the focus of a lesson or learning sequence. Good essential
questions are open-ended and encourage thought.
B. Write out the complete coding and standard for each connection and then write a sentence explaining
how this is accomplished in your lesson. Example:
 KCAS RL.2.7 – Use information gained from the illustrations and words in a print or digital
text to demonstrate understanding of its characters, setting, or plot. This will be
accomplished as students use the pictures and story to describe a character’s feelings.
C. What do students already know about the topic covered in this lesson?
D. Student characteristics (ability, needs, home environment. etc.) impact your planning and teaching.
What specific characteristics of your students require that you differentiate instruction?
LESSON OBJECTIVES – ASSESSMENT – STRATEGIES/ACTIVITIES CHART
Objective – State what students will be able to do as a result of this lesson. Objectives must be studentcentered, outcome-based, unambiguous, and observable/measureable. Example:
 The students will use picture and text clues for understanding.
Assessment Description – Describe the assessment & the tool used to document learning/mastery.
Example:
 Students individually complete an Open-Mind Portrait (rubric)
Assessment Accommodations – Were any accommodations needed to meet student needs during the
assessment? Example:
 One student required a scribe and reader.
Activity Adaptations – Will the activity require modifications to attend to student needs? Example:
 Students will work in small groups rather than independently for the first part of the activity to
insure that all students will be able to work through any confusion they might have.

PROCEDURES
A. Opening
1. Stimulate recall of prior learning. Use questions that promote higher order thinking. Include
content from previous lessons.
2. Pique student interest in the lesson. Make connections to real-life.
B. Strategies and Activities
1. Describe the teaching strategies that will be used to actively engage the students. Keep your
description student-centered (“The student will . . . “).
2. This section should be written in enough detail that a substitute teacher could read your lesson
plan and know exactly what steps need to be taken to execute the lesson appropriately.
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3. Explain how you will introduce and then reinforce concepts related to the lesson objectives.
4. You should choose strategies/activities that address multiple levels of achievement, ways of
learning, and multiple intelligences, as well as connect to real-life situations. List any procedures
that are specific to the activities. Attach printed materials that will be used by the students.
C. Modifications – Describe the modifications made to the lesson tasks to meet individual student
needs.
D. Formative Assessment – How will formative assessment be conducted during the lesson? If
“observation” is
your assessment of choice, you must describe what you are assessing and
include an observation checklist detailing what observable behaviors you will be assessing.
E. Closing – Explain what will be done or asked to review the lesson objectives/content and close the
lesson. Make connections to real-life situations.
F. Summative Assessment – If this is a stand-alone lesson and you are using a summative assessment
to document student learning/mastery, describe the assessment and documentation tool you will be
using.
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Analysis of Student Learning
TPA Expectation
The candidate uses student data gathered by following the assessment plan to profile and document
student that occurred as a result of the instructional sequence and analyzes the relationship between
instruction and student achievement.
Kentucky Teacher Standards
Standard 5: The Teacher Assesses and Communicates Learning Results
Standard 7: The Teacher Reflects On and Evaluates Teaching and Learning
Standard 8: The Teacher Collaborates with Colleagues, Parents, and Others
Interdisciplinary Early Childhood Education (IECE) Standards
Standard 4: The Teacher Implements and Manages Instruction
Standard 5: The Teacher Assesses and Communicates Learning Results
Standard 6: The Teacher Demonstrates the Implementation of Technology
Standard 8: The Teacher Collaborates with Colleagues, Parents, and Others
Task
1. Review the Analysis of Student Learning rubric.
2. Complete the Whole Class Assessment Results table.
3. Complete the Analysis of Student Learning Results Summary table.
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Analysis of Student Learning Rubric
Indicator
Interpretation of
Data

KTS 5.4, 7.1,
8.1
Evidence of
Impact on
Student
Learning

KTS 5.5, 7.1,
8.4
Insights on
Effective
Instruction and
Assessment

1
Not Met
Interpretation lacks
clarity. Conclusions
are missing or
unsupported by data.

2
Partially Met
Interpretation is
technically accurate,
but conclusions are
not fully supported by
data. Simplistic or
superficial reasons or
hypotheses are used
to support conclusions.

3
Met
Interpretation is
meaningful and
appropriate
conclusions are drawn
from the data.
Explores multiple
hypotheses for why
some students did/did
not meet objectives.

Table in inadequate to
make the
determination of the
impact of student
learning.

Table includes most
information needed to
assess impact on
student learning.

Table includes all
information needed to
assess impact on
student learning

Provides no rationale
for why some activities
or assessments were
more successful than
others.

Identifies successful
and unsuccessful
activities or
assessments and
superficially explores
reasons for their
success or lack
thereof.

Identifies successful
and unsuccessful
activities and
assessments and
provides plausible
reasons for their
success or lack
thereof.

Score

KTS 7.1, 7.2
Analysis of Student Learning Mean Score
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Analysis of Student Learning
Whole Class Assessment Results Table
Student

Pre-Assessment Scores
for Each Objective

Post-Assessment Scores
for Each Objective

Change from Pre to Post
Assessment Using + or -

1

1

1

2

3

2

3

Total Points Possible
Points Required to Meet
Objective
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
Average Class Score
Number of Students Meeting
Objective
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3

Analysis of Student Learning Results Summary
Achievement: Most Successful Objective
Based on your analysis, identify the objective which the most students “met”. List the objective number and restate the learning objective.
Reasons for Success
Provide one or more possible reasons for this success and support your reasoning.
Least Successful Objective
Based on your analysis, identify the objective which the least students “met”. List the objective number and restate the learning objective. .
Reasons for Lack of Success
Provide one or more or more possible reasons for this lack of success and support your reasoning.

Growth
Construct a graph that shows the growth in the class average for each objective from pre-to-post test and identify the objective that had the
greatest growth.

Closing the Gap: Comparison
Look at the Total Test Scores and find the three students with the highest Pre-test score and three students with the lowest pre-test score that
made significant improvement from pre-to post test. Discuss possible reasons that helped you close the gap. If not, why do you think some
students closed the gap and others did not?

.
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Self-Evaluation and Reflection
TPA Expectation
The candidate analyzes the relationship between his or her instruction, assessment data, and other
factors in order to improve teaching practice.
Kentucky Teacher Standards
Standard 7: The Teacher Reflects On and evaluates Teaching and Learning
Standard 9: The Teacher Evaluates Teaching and Implements Professional Development
Interdisciplinary Early Childhood Education (IECE) Standards
Standard 5: The Teacher Assesses and Communicates Learning Results
Standard 7: The Teacher Engages in Professional Development
Task
1. Review the Reflection and Self-Evaluation Rubric
2. Complete the Teaching Reflection and Self-Evaluation table.
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Reflection and Self-Evaluation Rubric
Indicator
Interpretation
of Student
Learning

KTS 4.2, 4.4,
7.1, 7.2
SelfAssessment
and Future
Teaching

1
Not Met
No evidence or
reasons provided to
support conclusions.

2
Partially Met
Provides simplistic or
superficial reasons to
support conclusions.

3
Met
Uses evidence to
support conclusions
drawn and explores
multiple hypotheses for
why some students did
not meet objectives.

Self-assesses
strengths and
weaknesses, but fails
to connect them to
future teaching.

Superficially selfassesses strengths and
weaknesses in relation to
future teaching.

Self-assesses strengths
and weaknesses in
relation to future
teaching.

Score

KTS 1.3, 4.2,
5.1, 9.1, 9.3,
9.4
Reflection and Self-Evaluation Mean Score
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Teacher Reflection and Self-Evaluation
Most Effective Teaching Strategies
Based upon your analysis of student learning and reflection upon your teaching, which teaching
strategies were most effective with this group of students? Why?
What evidence suggests that these strategies will be effective in the future?
Least Successful Teaching Strategies
Based upon your analysis of student learning and reflection upon your teaching, which teaching
strategies were least effective with this group of students. Why?
What, if any, evidence suggests that these strategies may be effective in the future in a different context?
Building on Teaching Strengths
Based upon your reflection about your teaching and your students’ performance, what are two strengths
you feel you have as a teacher? What specific things will you do in the future to make sure you continue
to develop your strengths in these areas?
Improving Areas of Weakness
Based upon your reflection about your teaching and your students’ performance, what are two
weaknesses you feel you have as a teacher? What specific things will you do in the future to address
these areas or weakness?
Teacher Learning Summary
What have you gained as a teacher by completing this instructional sequence and this TPA document?
How will you use these gains to your advantage in the future?
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Presentation
TPA Expectation
The candidate’s TPA is presented with accuracy, clarity and professionalism.
Professional Code of Ethics for Kentucky School Certified Personnel
16 KAR 1:200
KRS 161.028, KRS 161.030
1
Not Met
The TPA product quality
is unacceptable due to
format or organization
issues that make the
document difficult to
navigate, read, and
understand.

2
Partially Met
The TPA product format
and organization is
somewhat easy to
navigate, read and
understand. Some
problems or irregularities
in organization and
formatting detract from
the overall quality of the
document.

3
Met
The TPA product format
and organization is clear
and easy to navigate,
read, and understand.
Any problems or
irregularities in
organization and
formatting do not detract
from the overall quality of
the document.

Writing

The writing is largely
informal and there are
many errors in spelling,
punctuation, and
grammar. The writing
and grammar does not
represent minimal
teacher competency.

The writing is largely
formal and professional.
There are some errors in
spelling, punctuation and
grammar. The writing
and grammar represents
at least minimal teacher
competency.

The writing is always
formal and professional.
There are almost no
errors in spelling,
punctuation, and
grammar. The writing
and grammar is
representative of a highly
competent educator.

References

Materials, works, ideas,
and identities of others
are not consistently
treated in a professional
manner.

Format and
Organization
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Score

There is no evidence of
plagiarism. Materials,
works, and ideas that are
not developed by the
candidate are
appropriately credited to
original authors. Student
identities are protected at
all times.
Presentation Mean Score
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Clinical Practice Terminology
Teacher Education Services, College of Education, and Morehead State University endorse the following
terminology.
Assessment System:
A database for the collection of all TEP candidate records documenting program progress.
Clinical Practice Candidate:
A qualified student who has an opportunity to observe and teach with a cooperating teacher. The clinical
practice candidate gradually assumes increased classroom responsibility with a group of learners for the
duration of the Clinical Practice.
Clinical Practice Center:
A school or school system with which the college or university has agreed to establish a comprehensive
Clinical Practice program.
Cooperating School:
A school that is not controlled or supported by the university, but does provide facilities for Clinical
Practice experiences in a teacher education program and has a contract with Morehead State University.
Cooperating Teacher:
A certified classroom teacher who teaches children or adolescents, and also supervises teacher
education candidates during the Clinical Practice semester. Requirements to serve as a cooperating
teacher, as designated by the institution, must be verified. Requirements can be found under Duties of
Cooperating Teacher.
Director, Teacher Education Services:
The college representative who coordinates the Clinical Practice program for all areas of teacher
preparation. The Director acts as a liaison officer between the university and school districts.
Professional Development School:
This term refers to schools within the service region where pre-service teachers and/or teacher education
candidates are engaged in field experiences. A partnership contract is made between the district and
Morehead State University.
Teacher Performance Assessment:
A new Teacher Performance Assessment (TPA) with an emphasis on student success will replace the
KTIP portfolio. The key to student success is using data for continuous improvement. The TPA is
designed to put structures and processes in place to measure teacher effectiveness via classroom
instruction and learning gains of students.
University Supervisor:
The college representative who is responsible for serving as a mentor for a clinical practice candidate or
group of clinical practice candidates.
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Glossary
Accommodation – Practices and procedures in the areas of presentation, response, setting and
timing/scheduling that provide equitable access during instruction and assessments for students with
disabilities.
Alignment – The consistency among objectives, pre-assessments, instruction, formative assessments
and summative assessments.
Analysis of Data – Includes collecting and compiling a variety of student performances in order to make
inferences about the level of student understanding as compared with standards.
Artifacts – Documents or pieces of evidence that are used to support teacher performance assessment
entries. Good artifacts should demonstrate the active thought processes of students, not just the ability to
recall facts.
Assessment – Using various methods to obtain information about student learning that can be used to
guide a variety of decisions and actions.
Anecdotal Record – A written record kept in a positive tone of a child’s progress based on milestones
particular to that child’s social, emotional, physical, and cognitive development. Recording happens
throughout the day while actual learning occurs. Recordings are made when appropriate and are not
forced. This method is informal and encourages the use of a note pad, sticky notes, and a checklist with
space for notes, etc. Continuous comments are recorded about what a child can do and his/her
achievements as opposed to what he/she cannot do.
Authentic Assessment – A broad evaluation procedure that includes a student’s performance or
demonstration of complex cognitive behaviors. Assessment occurs in the context of normal classroom
involvement and reflects the actual learning experience (i.e. portfolios, journals, observations, taped
readings, videotaping, conferencing, etc.). The products or performances, which are assessed, are like
products and performances that occur in the “real world.”
Basal Textbook – A book that offers a basis for instruction for a course or grade level that is organized to
provide appropriate progression of information on a subject being studied.
Baseline Date – Information collected to comprise a reference set for comparison of a second set of data
collected at a later time; used to interpret changes over time usually after some condition has been
changed for research purposes that sets the stand for any research that follows in the same project.
Beliefs – A core group or set of guiding principles that serves as a basis for decision-making.
Best Practices – Current, national consensus recommendations that consistently offer the full benefit of
the latest knowledge, technology, and procedures impacting teaching and learning.
Benchmark – A term used interchangeably with “exemplar.” A benchmark is an example of student work
that illustrates the qualities of a specific score on a rubric or scoring guide. Benchmarks are models of
performance that illustrate, by way of example, standards of teaching and/or learning at different levels.
Civic Organizations – Clubs, fraternal or other community groups that have a knowledge, awareness
and experience to make a contribution to the larger community.
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Classroom Writing/Working Folder – A collection of student writing in different stages of development
from more than one content area.
Co-curricular Activities – Clubs, athletic teams, intermural or other school based organizations or
activities that provide opportunities for students to participate in the school community.
Collaboration – A systematic process by which people work together, interdependently, to analyze and
impact professional practice in order to improve individual and collective results.
Common Items – Items on the assessment taken by all students and on which individual student scores
are based.
Computer Assisted Instruction – Instruction within a classroom used to enhance the acquisition of
knowledge through the use of interactive computer programs that allow students to work at their own
pace.
Consolidated Plan – A school improvement plan organized around priority needs that include financial
resources, professional development, equity, and technology to improve the academic environment.
Cooperative Learning – A teaching strategy that groups students in structured learning groups requiring
that they work together to solve problems by using skills and content. The teacher acts as a facilitator of
learning.
Critical Attributes – Those descriptors that define necessary components of the primary program. They
are: developmentally appropriate skillfully about causal explanation, prediction, generalization, reasoning
by analogy, conditional reasoning, and the reliability of sources of information and then applying them in
evaluative ways.
Criteria – A standard on which a judgment or decision may be based.
Curriculum – An organized plan of instruction that engages students in learning the standards that have
been identified at the state and local level.
Curriculum Alignment – A curriculum in which what was taught, and how it is assessed is intentionally
based on, but not limited to the Kentucky Program of Studies and the Kentucky Core Content for
Assessment. The sequence for learning in an aligned curriculum is articulated and constantly discussed,
monitored and revised.
Curriculum Framework – Transformations: Kentucky’s Curriculum Framework, Volumes I & II provide
direction in the development of local curriculum and should serve as a major basis for staff development
and the development of instructional units and performance assessments.
Data – Information providing measured evidence of progress.
Demonstrators – Expansions of the Academic Expectations that further define what students should be
able to do as found in Transformations.
Developmentally Appropriate – The use of content, instruction, and assessment that meets the
student’s ability to reason, interpret, focus, communicate, and interact, both social and academically.
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Development Appropriateness - This concept of developmental appropriateness has two dimensions:
 Age Appropriateness – Human development research indicates that there are universal,
predictable milestones of growth and change that occur in children during the first nine years of
life. These predicable changes occur in all domains of development – physical, emotional, social,
cognitive, and aesthetic. Knowledge of typical development of children within the age span
served by the program provides a framework from which teachers prepare the learning
environment and plan appropriate experiences.
 Individual Appropriateness – Each child is a unique person with an individual pattern and timing
of growth, as well as individual personality, learning style and family background. Both the
curriculum and adults’ interactions with the children should be responsive to individual
differences. Learning in your children is the result of interaction between the child’s thoughts and
experiences with materials, ideas, and people. When these experiences match the child’s
developing abilities, while also challenging the child’s interest and understanding, learning will
take place.
Differentiation – A philosophy, which involves students giving multiple options for taking information,
making sense of ideas, and expressing what they learn. It provides different avenues to acquire content,
process or make sense of ideas, and develop products.
Diverse/Diversity – The inclusion of differences based on race, gender, disability, age, national origin,
color, economic status, religion, geographic regions and other characteristics. Achieving diversity
requires respect of differences, valuing differences, supporting, encouraging and promoting differences,
and affirmation initiatives, such as recruitment, placement, and retention.
Educational Equity Plan – A plan which addresses equity within the school environment.
Educational Technology – A variety of equipment used to teach pupils, including computers,
telecommunication, cable television, interactive video, film, lower-power television, satellite
communications, and microwave communications. In the future, special rate funding will provide such
equipment.
ELL – English Language Learners
Empowerment – The process of providing stakeholders with the opportunities to make decisions through
a consensus building process.
Equity – A condition that occurs when a community believes in and provides access, opportunity, and
fairness to all learners as demonstrated by the absence of any form of discrimination.
Exhibits – Documents, artifacts, or other products that demonstrate an intern’s performance on a task.
External Criteria – The list of requirements for judging work (i.e. rubric, scoring guide).
Family Literacy Initiative – A national and state movement involving at-risk children and their families,
with sufficient intensity and duration, to make sustained changes in their lives through the educational
process.
Family Resource and Youth Services Centers – Centers established to provide programs and make
referrals to service agencies to assist students and families in need.
Flexible Grouping – A strategy that allows students to work in differently mixed groups depending on the
goal of the learning task at hand.
Morehead State University – TES
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Focus Groups – Ad hoc committees or groups formed to meet a specific purpose or need. They are
together long enough to formulate a solution or suggest a strategy.
Formative Assessment – An assessment for learning used to advance and not merely monitor each
student’s learning (Stiggins, 2001). Strategies undertaken by teachers and students assessing
themselves which provide information to be used as feedback to modify the teaching and learning
activities in which they are engaged. Assessments become formative when evidence is used to inform
instruction and meet the needs of the students.
Gap Groups – Groups of students in a school or classroom who are not performing at the level of
proficiency. They might include students who are ELL, have an IEP, have a 504 Plan, or some other
special education needs, students in a gender gap or those who are falling behind because of cultural
and /or economic factors.
GSSP – Gifted Student Services Plan
Higher Order Thinking – Comparing, analyzing, synthesizing, evaluating, and applying knowledge by
classroom strategies that go beyond dissemination of factual information.
Heterogeneous Grouping – The grouping of students in classrooms on the basis of mixed abilities.
Holistic Scoring – A scoring process used to evaluate a student’s overall performance or product. One
set of criteria is used to assess the quality or overall effectiveness of student work. The criteria are
written to include all the expectations or standards, which are targeted.
Homogeneous Grouping – The grouping of students based on similarities, i.e., chronological age,
reading ability, and test scores.
IEP – Individualized Education Program designed to meet the unique educational needs of a child who
may have a disability, as defined by federal regulations.
Inclusion – It is both a philosophy and a practice where all students are considered and treated as
members of the school community.
Indicators – Descriptors of each standard on which a candidate is evaluated using the Performance
Observation Form as an evaluative tool.
Integrated/Interdisciplinary Curriculum – A curriculum, which purposefully links disciplines across the
academic spectrum.
Intervention – An educational practice, strategy, curriculum or program to enhance learning for students.
Instructional Materials – Any print, non-print, or electronic medium of instruction designed to assist
students in achieving academic expectations.
Instructional Practices – Methodology used by teachers to engage students in the learning process.
Integration of Technology – Incorporating the use of computers or other technical equipment into the
curriculum.
Learning Environment – Any setting or location inside or outside the school used to enhance the
instruction of students.
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Learning Objectives/Outcomes – Learning objectives, sometimes referred to as outcomes, are
statements that specify what learners will know and/or be able to do as a result of experiencing the
teaching of the series of lessons developed for inclusion in the TPA. Learning objectives/outcomes are
usually expressed as knowledge, skills, or attitudes.
Learning Targets – Educational aims or end products which encompass all goals and objectives.
Sometimes learning targets are referred to as “I Can” statements.
Local Task Group – Similar to a Focus Group in structure and function.
Manipulative – Concrete or hands-on instructional materials and games used in the classroom to
introduce and reinforce skills.
Mentoring – Providing support for activities in a learning process by a person who usually has more
experience or expertise.
Misconceptions – Student responses that indicate inaccurate understanding of content.
Mission – A statement of purpose to define the goals and direction; a guide for decisions and a set of
criteria by which to measure the school’s progress towards it’s defined purposes. It emphasizes the
conditions that must be present in schools where all children succeed.
Modality – The sensory styles through which people receive information.
Model Site – A primary program in completion; ;one that includes all of the Critical Attributes as outlined
by the Kentucky Department of Education.
Modeling – A teaching strategy in which the teacher demonstrates to students how to do a task, with the
expectation that the student will copy the model. Modeling often involves talking about how to work
through a task or “thinking aloud.”
Modifications – Practices that change, lower, or reduce learning expectations. Modifications can
increase the gap between the achievement of students with disabilities and expectations for proficiency
and a particular grade level.
Multicultural Education – (1) Interdisciplinary, cross-curricular education that prepares students to live,
learn, and work together to achieve common goals in a culturally diverse world. It does this by (a)
enabling all students to be aware of and affirmed in their own cultural roots; (b) allowing all students to
understand and accept cultural diversity; (c) fostering appreciation, respect, and understanding for
persons of different cultural backgrounds; and (d) preparing students to live fruitful lives in an increasingly
global society with decreasing borders.
Multi-Age – Grouping students of various ages together.
Non-Academic Data – Formally referenced as non-cognitive indicators of a school’s progress (retention
rate, dropout rate, attendance and school to work transition) included in the calculation of the school’s
Academic Index.
Objectives – The goals to be achieved by a lesson or unit. Objectives describe a clear expectation from
the student; as in “Identify and describe eight major causes of the Civil War.”
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On-Demand Writing Prompts – Also known as “writing prompt,” “prompt,” “timed writing,” or “directed
writing.” Interchangeable terms refer to timed structured writing assessments that require extended
writing, including essays, letters, compositions, etc.
Open-Response Items – Questions that require students to combine content knowledge and application
of process skills in order to communicate the answer.
Outcome – Successful demonstration of learning that occurs at the culminating point of a set of learning
experiences.
Partnership – Involvement of parents and/or family members and students themselves in a variety of
home and school based partnership activities.
Patterns of Achievement – Regular growth in knowledge that can be charted or graphed showing the
progress of a student focused on objectives.
Peer Collaboration – Students working together in a group to solve a problem.
Peer and Cross-Age Tutoring – See Authentic Assessment.
Portfolio – A purposeful or systematic collection of selected student work and student self-assessments
developed over time, gathered to demonstrate and evaluate progress and achievement in learning.
Process – The steps a student takes in reaching the final performance or product.
Professional Development – An intentional, ongoing, systematic process. It is embedded in the
process of developing and evaluating curricula and student assessment.
Professional Grown Plan – The plan teachers use to become more proficient in meeting the Kentucky
Teacher Standards and Indicators. It usually contains directives in areas needing improvement.
Prompts – Statements that provide direction for teaching tasks utilizing guiding questions, suggestions
for specific actions, and graphic organizers that a candidate may use to complete teaching tasks.
Reflective Thinking – A process that provides a structured opportunity for students to consider what has
taken place and the feelings that have been stimulated through an experience.
Reliability – The accuracy and repeatability of a measurement.
Reliable – The consistency of assessment results from an instrument over time or over a number of trials.
Response to Intervention (RTI) – Response to Intervention (RTI) is a multi-tiered approach to help
struggling learners. Students’ progress is closely monitored at each stage for intervention to determine
the need for further research-based instruction and/or intervention in general education, in special
education, or both.
Rubric/Scoring Guide – A set of scoring guidelines to be used in evaluating a student’s work.
School Based Decision-Making – A council is typically composed of two parents, three teachers, and an
administrator. Councils adopt policies relating to instructional materials, personnel, curriculum,
extracurricular programs, and other aspects of school management. Exceptions are: successful schools
that request a waiver, districts that have only one school, district-wide operated schools, such as
vocational and alternative, and special education school.
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Scrimmage – Practice tests that schools administer to improve student performance on the
Commonwealth Accountability Testing System.
Self-Assessment – A student’s evaluation of his/her own work.
Service Learning – A teaching methodology that allows students to learn and apply academic, social
and personal skills to improve the community, continue individual growth and become better citizens.
Stakeholder – Any person or group of people associated with the school community that has an interest
in the success of the school and its programs.
Standard(s) – Content: A description of what students need to know and be able to do. Performance: A
description of how well students need to perform on various skills and knowledge to be considered
proficient.
Strategies – Plans and methods used by both teachers and students to approach a task.
Student Centered – Strategies built on the natural interests and motivation of the students. Activities
place the responsibility to provide evidence of understanding on the students.
Summative Assessment – An assessment of learning (Stiggins, 2002) designed to provide a final
measure to determine if learning goals have been met (Ainsworth & Viegut, 2006)
Technology – Includes, but is not limited to, computers, telecommunication, cable television, interactive
video, film, television, satellite communication, and microwave communication that are in supplement
instruction.
Thematic Approach to Curriculum – An approach based on organizers that motivate students to
investigate interesting ideas from multiple perspectives. The central theme becomes the catalyst for
developing the concepts, generalizations, skills, attitudes, etc. Themes should encourage integration or
correlation of various content areas. The rationale is grounded in a philosophy that students learn most
efficiently when subjects are perceived as worthy of their time and attention and when they are actively
engaged in inquiry. These themes may be broad-based or narrow in scope; may be used for one class,
designated classes, or the whole school; and may last for a few weeks up to several months.
Title I – Federal law and dollars for special help for disadvantaged children, from the federal law
improving America’s Schools Act.
Teacher Performance Assessment – The Teacher Performance Assessment (TPA) is the critical
performance for the undergraduate teacher education program clinical practice experience. The TPA is
designed with structures and process in place to measure teacher effectiveness, via classroom
instruction, as well as the learning gains of students. As the sequence of 3 lessons is developed,
students completing the section assignments will be exposed to “backwards design,” which includes both
formative and summative assessments. Data analysis from the assessments can, and should, drive
decision making related to curriculum, instruction, and assessment.
Tracking – Grouping students based on their abilities.
Universal Design – An approach to designing environments and products so they may be used by the
widest range of users, without adaptation. It is also a way to conceptualize access and to maximize
learning for the greatest number of students.
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Validity – A measurement’s ability to actually measure what it purports to measure.
Values – A core belief structure.
Vision – A future oriented aspiration for the teaching and learning environment of the school.
Welcoming School Environment – An atmosphere/climate created within the school where everyone
associated with the educational system is treated in a warm and inviting manner.
Writing Assessment Portfolio – A selection of a student’s work, no longer required as part of state
assessment, that represents his/her best efforts including evidence that the student has evaluated the
quality of his/her own work and growth as a writer. The student, in conferences with teachers, chooses
the entries for this portfolio from the writing folder, which should contain several drafts of the required
pieces. Ideally, the writings will grow naturally out of instruction rather than being created solely for the
portfolio.
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