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Contextual Factors Rubric
1
Not Met
Candidate displays
minimal, irrelevant, or
biased knowledge of
the characteristics of
classroom.

2
Partially Met
Candidate displays
some knowledge of the
characteristics of the
classroom that may
affect learning.

Knowledge of
Characteristics
of Students
KTS 3.5, 4.2, 4.4,
1.3, 2.2

Candidate displays
minimal, stereotypical,
or irrelevant knowledge
of student differences
(e.g., development,
interests, culture,
abilities/disabilities).

Candidate displays
general knowledge of
student differences
(e.g., development,
interests, culture,
abilities/disabilities)

Content
Considerations

Candidate displays
little to no knowledge of
anticipated student
problems associated
with content or cannot
identify areas of
teacher strengths or
weaknesses in the
content.
Candidate displays
little or irrelevant
knowledge of student’
skills and prior
learning.

Candidate offers some
or general ideas for
anticipated content
issues and or some
teacher strengths or
weaknesses in content

Knowledge of
Classroom
Factors
KTS 2.2, 4.2, 8.2

Knowledge of
Student Skills
and Prior
Learning
KTS 1.2, 1.3, 3.2,
3.3, 3.4, 3.5, 4.2,
4.4, 8.1, 8.2, 8.3

Candidate displays
general knowledge of
students’ skills and
prior learning that may
affect learning.

3
Met
Candidate displays a
comprehensive
knowledge of the
characteristics of the
classroom that may
affect learning.
Candidate displays
specific knowledge of
student differences
(e.g., development,
interests, culture,
abilities/disabilities)
that may affect
learning.
Candidate offers
specific ideas
anticipated with the
content and clearly
identifies teacher
strengths or
weaknesses in content.

Score

Candidate displays
specific knowledge of
student’ skills and prior
learning that may affect
learning.

Contextual Factors Mean Score
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Learning Objectives Rubric

Objectives
logically lead to
the learning
Outcomes
(goals)
KTS 1.1, 1.2,
1.3, 2.4, 2.5, 3.1,
3.2
Objectives are
clearly written
KTS 1.1, 3.1
Appropriateness
for Students
KTS 1.1, 1.2,
1.3, 2.2, 2.5, 3.1
Alignments with
Content Area
Standards
KTS 1.1, 2.1,
2.4, 3.1
Cognitive
complexity
KTS 1.3, 2.1, 2.3,
3.1

1
Not Met
Objectives are not
consistent with the
overall learning
outcomes (goals) of the
learning sequence.

2
Partially Met
Some objectives are
consistent with the
overall learning
outcomes (goals) of the
learning sequence.

3
Met
All objectives are
consistent with the
overall learning
outcomes (goals) of the
learning sequence.

Objectives are not
stated clearly.

Some of the objectives
are clearly stated.

All of the objectives are
clearly stated.

Objectives are not
appropriate for students
based on contextual
factors.
Objectives are not
aligned with national,
state or local
standards.

Some objectives are
appropriate for students
based on contextual
factors.
Some objectives are
aligned with national,
state or local
standards.

All objectives are
appropriate for students
based upon contextual
factors.
All of the objectives are
explicitly aligned with
national, state or local
standards.

The assessment plan
only measures lowest
levels of thinking
(knowledge,
comprehension).

The assessment plan
measures at least three
levels of thinking.
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Score

The learning objective
plan measures three or
more levels of thinking,
including higher levels
(analysis, synthesis,
evaluation).
Learning Objectives Mean Score
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Assessment Plan Rubric
Indicator
Assessments
aligned with
Learning
Objectives
KTS 2.2, 2.3, 2.4,
4.2, 4.4, 5.1, 5.2,
5.3, 5.6
Clarity of
Assessment
Criteria
KTS 2.3, 3.1, 4.2,
4.4
Multiple Formats
and Methods of
Assessment (e.g.,
pre-, formative, &
summative).
KTS 2.3, 4.1, 4.2,
4.3, 5.1, 5.2, 5.3,
5.6, 6.4
Accommodations
Based upon
Individual Needs
and Contextual
Factors
KTS 2.2, 2.3, 2.4,
3.3, 4.1, 4.2

1
Not Met
Some of the
assessment types and
assessment modes are
appropriate for the
objective.

2
Partially Met
Most of the assessment
types and assessment
modes are appropriate
for the objective.

3
Met
All of the assessment
types and assessment
modes are appropriate
for the objective.

The assessments are
not clear or linked to the
objectives.

Assessment criteria are
clear but not explicitly
linked to the objectives.

Assessment criteria are
clear and are explicitly
linked to the objectives.

The assessment plan
includes only one
assessment format
throughout the
instructional sequence
and does not assess
student performance
throughout the
instructional sequence.
Candidate does not
make accommodations
in assessments to meet
the individual needs of
students.

The assessment plan
uses only two
assessment formats
throughout the
instructional sequence
and assesses only some
of the student
performance in the
instructional sequence.
Candidate makes some
accommodations in
assessments to meet
the individual needs of
students.

The assessment plan
includes multiple
assessment formats and
assesses student
performance throughout
the instructional
sequence.

Score

Candidate makes
accommodations in
assessments to meet
the needs of all
students.

Assessment Plan Mean Score
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Design for Instruction Rubric
Indicator
Alignment with
Learning
Objectives
KTS 1.1, 1.2,
1.3, 2.4, 4.1
Use of PreAssessment
Table and
Contextual
Factors Template
to Select
Appropriate and
Relevant
Activities and
Strategies
KTS 1.3,2.2, 2.5,
4.1, 4.2, 4.3, 4.4,
8.2, 8.3
Accurate
Representation
of Content

KTS 1.1, 1.2, 1.4,
1.5

Learning
Sequence Chart

1
Not Met
Some learning
activities, assignments,
and resources are
aligned with objectives.

2
Partially Met
Most learning activities,
assignments, and
resources are aligned
with objectives.

3
Met
All learning activities,
assignments, and
resources are explicitly
aligned with objectives.

Instruction shows
minimal reference to
contextual factors and
pre-assessment data.
Activities and
assignments do not
appear purposeful,
productive, and
appropriate for
individual student
needs.

Most instruction has
been designed with
reference to contextual
factors and preassessment data. Most
activities and
assignments appear
purposeful, productive,
and appropriate for
individual student needs.

All instruction has been
designed with
reference to contextual
factors and preassessment data. All
activities and
assignments are
purposeful, productive,
and appropriate for
individual student
needs

Candidate’s use of
content appears to
contain multiple
inaccuracies. Content
is viewed as isolated
skills and facts rather
than a part of the big
ideas of the structure of
the discipline.
The lessons within the
learning sequence are
not logically organized.

Candidate’s use of
content appears to be
mostly accurate. Shows
some awareness of the
big ideas of the structure
of the discipline.

Candidate’s use of
content appears to be
accurate. Focus of the
content is congruent
with the big ideas of
the structure of the
discipline.

KTS 1.1, 1.2, 2.5,
4.5

Learning
Sequence
KTS 1.1, 1.2, 1.3,
1.4, 3.3

Use of
Technology
KTS 6.1, 6.2, 6.3,
6.5

Little variety of
instruction, activities,
assignments, and
resources. Heavy
reliance on textbook or
single resource (e.g.,
work sheets).
Technology is
inappropriately used
OR candidate does not
use technology, and no
(or inappropriate)
rationale is provided.
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Score

The lessons within the
learning sequence have
some logical
organization and appear
to be somewhat useful in
moving students toward
achieving the objectives.
Some variety in
instruction, activities,
assignments, or
resources but with
limited contribution to
learning.

All lessons within the
learning sequence are
logically organized and
appear to be useful in
moving students
toward achieving the
objectives.
Variety across
instruction, activities,
assignments, and/or
resources. This variety
makes a clear
contribution to
learning.
Candidate uses
Candidate integrates
technology but it does
appropriate technology
not make a contribution
that makes a
to teaching and learning, contribution to teaching
OR candidate provides
and learning, OR
limited rationale for not
candidate provides a
using technology.
strong rationale for not
using technology.
Design for Instruction Mean Score
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Analysis of Student Learning Rubric
Indicator
Interpretation of
Data

KTS 5.4, 7.1,
8.1
Evidence of
Impact on
Student
Learning

KTS 5.5, 7.1,
8.4
Insights on
Effective
Instruction and
Assessment

1
Not Met
Interpretation lacks
clarity. Conclusions
are missing or
unsupported by data.

2
Partially Met
Interpretation is
technically accurate,
but conclusions are
not fully supported by
data. Simplistic or
superficial reasons or
hypotheses are used
to support conclusions.

3
Met
Interpretation is
meaningful and
appropriate
conclusions are drawn
from the data.
Explores multiple
hypotheses for why
some students did/did
not meet objectives.

Table in inadequate to
make the
determination of the
impact of student
learning.

Table includes most
information needed to
assess impact on
student learning.

Table includes all
information needed to
assess impact on
student learning

Provides no rationale
for why some activities
or assessments were
more successful than
others.

Identifies successful
and unsuccessful
activities or
assessments and
superficially explores
reasons for their
success or lack
thereof.

Identifies successful
and unsuccessful
activities and
assessments and
provides plausible
reasons for their
success or lack
thereof.

Score

KTS 7.1, 7.2
Analysis of Student Learning Mean Score

6

Teacher Education Services – 2014-2015

Reflection and Self-Evaluation Rubric
Indicator
Interpretation
of Student
Learning

KTS 4.2, 4.4,
7.1, 7.2
SelfAssessment
and Future
Teaching

1
Not Met
No evidence or
reasons provided to
support conclusions.

2
Partially Met
Provides simplistic or
superficial reasons to
support conclusions.

3
Met
Uses evidence to
support conclusions
drawn and explores
multiple hypotheses for
why some students did
not meet objectives.

Self-assesses
strengths and
weaknesses, but fails
to connect them to
future teaching.

Superficially selfassesses strengths and
weaknesses in relation to
future teaching.

Self-assesses strengths
and weaknesses in
relation to future
teaching.

Score

KTS 1.3, 4.2,
5.1, 9.1, 9.3,
9.4
Reflection and Self-Evaluation Mean Score
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Presentation
TPA Expectation
The candidate’s TPA is presented with accuracy, clarity and professionalism.
Professional Code of Ethics for Kentucky School Certified Personnel
16 KAR 1:200
KRS 161.028, KRS 161.030
1
Not Met
The TPA product quality
is unacceptable due to
format or organization
issues that make the
document difficult to
navigate, read, and
understand.

2
Partially Met
The TPA product format
and organization is
somewhat easy to
navigate, read and
understand. Some
problems or irregularities
in organization and
formatting detract from
the overall quality of the
document.

3
Met
The TPA product format
and organization is clear
and easy to navigate,
read, and understand.
Any problems or
irregularities in
organization and
formatting do not detract
from the overall quality of
the document.

Writing

The writing is largely
informal and there are
many errors in spelling,
punctuation, and
grammar. The writing
and grammar does not
represent minimal
teacher competency.

The writing is largely
formal and professional.
There are some errors in
spelling, punctuation and
grammar. The writing
and grammar represents
at least minimal teacher
competency.

The writing is always
formal and professional.
There are almost no
errors in spelling,
punctuation, and
grammar. The writing
and grammar is
representative of a highly
competent educator.

References

Materials, works, ideas,
and identities of others
are not consistently
treated in a professional
manner.

Format and
Organization

8

Score

There is no evidence of
plagiarism. Materials,
works, and ideas that are
not developed by the
candidate are
appropriately credited to
original authors. Student
identities are protected at
all times.
Presentation Mean Score
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